Program Design

The Association of California School Administrators (ACSA) and the New Teacher Center (NTC), Santa Cruz have a well-established and successful collaboration as providers for the Alternative Professional Clear Administrative Services Credential. 
All ACSA/NTC coaches complete a three-day foundation training grounded in the New Teacher Center’s Blended Coaching model called Coaching Leaders to Attain Student Success (CLASS). In CLASS new coaches are introduced to Blended Coaching strategies, facilitative and instructional, through three coaching approaches, consultative, collaborative, and transformational coaching.  Coaching skills and techniques are introduced and practiced:

· Rapport building

· Trust building

· Listening

· Paraphrasing

· Clarifying questions

· Meditational questions

· Summarizing

· Contracting

· Determining assessments and assertions

· Determining emotional intelligence

· Cultural proficiency

· Giving feedback

· Use of knowledge and skills task analysis

· Responding to coachee needs using Blended Coaching’s mobius strip

· Gaging and responding to mood

· Identifying and coaching to dispositions

· Engaging in the transformational coaching process using single/double/triple loop learning

· Bias awareness

· Coaching for systemic change

Coaching tools and resources are introduced, which include:

· Recent and relevant research

· California Professional Standards for Educational Leaders (CPSELs)

· Participation agreements

· 360 survey

· Emotional intelligence survey

· Knowledge and skills tool

· Dispositions survey

· Rut-to-river outline

New coaches emerge from CLASS with a new awareness, appreciation, and orientation to coaching as a skilled professional practice.

Following the CLASS foundation training, we have established a year-long coach certification program to determine whether perspective coaches who complete the foundation training can effectively implement coaching strategies, resources, and skills. 
An additional one-day training for new coaches connects and extends CLASS learning.  More in-depth training is provided in rapport and trust building techniques.  New coaches participate in more coaching practice and feedback.  Training is provided in the use of collaborative logs and in the development of coaching goals and action plans.  Coaches are introduced to the Online Reflections website and to the CPSEL-based Descriptions of Practice leadership rubric designed to assist with reflection, goal-setting, recognition and celebration of leadership coaching impact, growth, and standards attainment.  Finally, new coaches are introduced to the certification portfolio, a collection of evidence of coaching practice developed over a minimum of thirty hours of focused, CPSEL-based, individualized coaching with a site or district educational leader.
 New coaches then join their more experienced coaching peers in The California Network of School Leadership Coaches CNSLC), an annual series of ongoing regional seminar training experiences required of coaches to acquire and maintain ACSA/NTC certification.  Current CNSLC regions are based in San Diego, Fountain Valley/Orange County, Ontario, Santa Clara, Sacramento, Ukiah/Eureka.  CNSLC sessions

· review strategies, skills, and tools of Blended Coaching

· provide structured opportunities for reflection about coaching practices
· provide structured opportunities for coaching practice and feedback
· deepen and broaden coaching skills and tools

· extend coach knowledge, information, and options they can extend to coaches through up-to-date best practice research

· respond to ongoing data generated regarding candidate needs, growth and coaching impact in California

CNSLC regional training is currently delivered through annual themes informed by annual coach and candidate surveys and Online Reflections data.  These themes are “Site Leader as Culture Shaper” (2010-11) and “Site Leader as Teacher Developer”(2011-12).
Direct coaching services are provided through supervised local affiliate coaching programs that provide locally-informed coach-coachee matching, and develop and maintain locally-based collaborative professional support to coaches and credential candidates.  Current local ACSA/NTC affiliates include:

· New Administrator Project (NAP), NTC’s local program in Santa Cruz, 

Monterey, San Benito, Santa Clara, and San Mateo counties

· Sacramento ACSA, 

providing coaching statewide to leaders 

where no local programs currently operate

· LEAD Network


Pleasanton, Dublin, San Ramon Valley, 

and Castro Valley districts in the east bay area

· Poway Unified


Poway Unified School District

· Fresno COE


Fresno county

· San Bernardino COE

San Bernardino county

· San Luis Obispo COE

San Luis Obispo county

· Solano COE


Solano county

· CASST



based in San Joaquin county but also 

serving leaders in Calaveras, Stanislaus, and Tuolumne counties

· Whittier Union High School
Whittier Union High School district

Additional new local affiliate programs anticipated in 2011-12 include:

· ACSA Region 17


Orange County

· Long Beach Unified

Elementary division of Long Beach 

Unified School District
· Humboldt COE


Humboldt and Del Norte counties

Our statewide ACSA/NTC credential program, the Alternative Clear Credential Program (ACCP), thus, provides support for coaches which includes:   common training in Blended Coaching strategies, tools, and resources; common statewide coach training and certification; ongoing regional professional training, collaboration and development; and local supervision and program support services to districts and individuals.
Coaching services to credential candidates is enhanced through a direct professional development opportunity, most commonly provided in ten half-day modules collectively, “The Leadership Institute”.  Training content, developed at the New Teacher Center, is research-based, common across the state, and delivered by trained professional developers who have also served as successful educational leaders in California.  While engagement in ongoing professional development is required of all credential candidates, enrollment in Leadership Institute is preferred, but not mandatory.  Often, local districts or county offices prefer that candidates enroll in locally developed professional development.
ACCP, a two-year coaching/training experience has graduated over 250 principals, assistant principals, and central office leaders since 2005.  The program has grown from being largely a bay-area program to include ten local affiliate coaching programs serving credential candidates from San Diego to Humboldt County. ACSA and NTC have continued to learn and grow along the way, continually upgrading, broadening, and deepening coaching services to meet the developing needs of California’s educational leaders.  Most recently, we have dramatically sharpened our focus upon monitoring candidate growth and 
attainment of leadership knowledge and skills based upon the California Professional Standards for Educational Leaders, documenting the impact of coaching upon instructional practice in our schools, and tracking the correlation 
between coaching and improvements in student achievement through Online Reflections, a collaborative coach/candidate tool.

Credential candidates, enrolled in ACCP, a statewide coaching program, are matched with local coaches, who are trained and certified by ACSA/NTC, but who are hired, supervised and evaluated in local coaching affiliate programs.  
Candidate leadership is initially assessed collaboratively by coach and candidate in a DOPs-Based Reflection in our Online Reflections to establish a baseline in the Seven Required Elements of ACCP.  Individualized, site and job-embedded, CPSEL-based goals and action plans are developed by coaches and candidates to guide coaching and to direct and prioritize leadership growth in an Individualized Development Plan (IDP).  Collaborative logs are developed at each meeting and coach-candidate activity to record:

· successes, 
· actions planned to respond to current challenges,
· progress on goals, 
· planned next steps in goal attainment, and 
· impacts on leadership, instruction, and student learning

At the end of Year 1, coaches and candidates revisit Online Reflections to record 
· site impacts of coaching goals upon leadership knowledge and skills, instructional practices, and student achievement/learning;
· growth and attainment of CPSEL/DOPs-based Seven Required Elements of ACCP

Informed by collaborative logs and attainments noted in the IDP/Action Plan of the previous year, by Online Reflections collaboration, by student learning data, and by district goals and initiatives, coach and candidate construct a Year 2 IDP/Action Plan to guide coaching and to aim at demonstration of standards attainment in  the Seven Required Program Elements.  At the end of Year 2, coaches and candidates come back to Online Reflections a final time to record:

· site impacts of coaching goals upon leadership knowledge and skills, instructional practices, and student achievement/learning;

· growth and attainment of CPSEL/DOPs-based Seven Required Elements of ACCP

The end result of two years of ACCP coaching is not only demonstration of competent leadership practice in the Seven Required CPSEL/DOPs Elements of ACCP, but also an educational leader who is knowledgeable, skillful, confident, independent, reflective, collaborative, and focused on student learning.
ACSA and NTC are very proud of our coaching-based ACCP pathway to the Professional Clear Administrative Services Credential and look forward to continued service to California’s educational leaders.

Program Curriculum

The curriculum and demonstrated leadership outcomes addressed in the Alternative Clear Credential Program (ACCP) are delineated clearly and concisely in the Seven Required CPSEL/DOPs Elements (attached).  All six of the California Professional Standards for Educational Leaders (CPSELs) are addressed, with two elements required for CPSEL Five, ethical leadership and ongoing engagement in professional learning and growth.

ACCP is founded on the concept that training and classroom-based professional development alone cannot fully develop the leadership capacity, independence, self-confidence, effectiveness, reflection/anticipation, and adaptability required to bridge the gap between knowing and performing and thriving as a leader in California’s schools.

Likewise, ACSA/NTC’s guideline’s-based program is founded upon the notion that coaching, alone, cannot fully prepare California’s leaders.  Thus, active engagement in professional development is both required of ACCP candidates and evidence of a commitment to ongoing professional growth is a requirement of program completion.  Local Program Affiliates and candidates are encouraged to satisfy the ACCP professional development requirement through participation in the ten modules of NTC’s Leadership Institute (brief course overview attached).  However, all ACCP candidates are not required to attend and complete Leadership Institute in recognition of, and respect for, district and county office professional development initiatives and programs, locally developed, to meet the needs of their leaders.  In cases where the candidate attends the modules of Leadership Institute, coaches also are exposed to the training modules and many attend with their candidates.  In cases where the candidate satisfies the ACCP professional development requirement through locally developed trainings and workshops, review of training content and its application/contextualization/implementation address site leadership and  IDP goals are part of the interactions between coach and candidate.
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Candidate Assessment

The Seven Required CPSEL/DOPs Elements of the Alternative Clear Credential Program (ACCP) address demonstrated leadership practices in each of the six California Professional Standards for Educational Leaders (CPSELs), with two leadership practices being assessed in CPSEL 5, ethical leadership and ongoing commitment to professional reflection and growth. 

Initial/Baseline Assessment

Through the ACSA/NTC Online Reflections, within the first two months of enrollment, all ACCP candidates and coaches engage collaboratively in an initial/baseline assessment of demonstrations of the candidate’s leadership in each of the Seven Required CPSEL/DOPs Elements.  Candidates are rated as a “1” (developing), a “2” (consistent practice that meets the standard, or a “3” (practice that exemplifies the standard).  Coaches and candidates are guided in these ratings by the rubrics published in Moving Leadership Standard into Everyday Work:  Descriptions of Practice, developed to complement the CPSELs by a consortium of the Association of California School Administrators, California Department of Education, California Commission on Teacher Credentialing, state colleges and universities, the California School Leadership Academy, and WestEd.  Data considered in establishing these baseline/initial assessments include:

· Collaborative logs of initial coaching sessions

· Discussions with the candidate’s supervisor

· Observed interactions with teachers, classified staff, parents, and students

· Student achievement data

· School policies and practices illustrated in Faculty, Parent and Student Handbooks

· Length of leadership service at the school/district and previous roles in leadership with site/district staff with whom the candidate is currently engaged

Summative Assessments

At the end of Year 1 and again at the end of Year 2, the coach and the candidate revisit the Online Reflections.  Based upon observed/experienced demonstrations of  leadership in the Seven Required CPSEL/DOPs Elements, the coach and candidate collaboratively assess growth and attainment and record these assessments in the DOPs Reflection.  Data considered in establishing Year 1 and Year 2 summative assessments include:

· Individual Development/Action Plan (IDP/Action Plan) developed by coach and candidate to address individual and site leadership targets within the Seven Required CPSEL/DOPs Elements.

· Collaborative logs of coaching sessions over the past year

· Coach-candidate-supervisor discussions (most often fall and spring)

· 360 survey results (survey based upon staff perception of candidate leadership in the Seven Required CPSEL/DOPs Elements)

· Observation notes of classroom walkthroughs documenting instructional practices in evidence

· Coaching notes regarding follow-up supervision conversations and feedback between candidate and teachers observed

· Observation notes of candidate pre and post evaluation documentation and conferences with teachers

· Formative and summative student achievement data

· School policies and practices illustrated in Faculty, Parent and Student Handbooks

· Roles in leadership over the past year with site/district staff with whom the candidate is currently engaged

An additional summative assessment instrument, uniformly adopted by all ACCP local program affiliates following feedback received in the 2010 Technical Assistance Visit, is the ACCP Candidate Portfolio.  The Candidate Portfolio includes:

· Online Reflections (print copy of each online reflection completed during the candidate’s two years with your coach, including Initial/Baseline; End of Year 1/Interrum; and of Year 2/Final)

· Copy of each IDP/Action Plan composed and completed during the two-year program (last column of the IDP/Action Plan, indicating completion dates for each action plan element should be completed)

· School Demographics page (this should be a copy of the same demographics that the candidate completed upon enrollment in the Online Reflections)

· Complete Set of Collaborative Logs related to IDP/Action Plans (any logs dealing exclusively with some topic/school event not related to the action plan need not be included)

· One 360 Survey (While candidate and coach may have done two surveys of staff during your two-year program, only one is required for the portfolio.  This should be the summary of results compiled by the coach)

· Listing of Professional Development (PD completed by the candidate during his/her two years in ACCP.  In many cases, this will be a listing of the Leadership Institute modules, but could and should include other PD from the district, from ACSA, from county offices, or other agencies and presenters)

· Exit Reflection (Typically 250 word reflection completed by the candidate reflecting back on the two-year coaching experience.  The specific prompt will be supplied by ACSA/NTC beginning spring, 2011)

Final procedural assessments prior to candidate recommendation for the Professional Clear Administrative Services Credential include:

· Signed documentation completed by the candidate that he/she has completed all requirements of ACCP

· Signed documentation completed by the coach that the candidate has completed all requirements of ACCP

· Review of documentation submitted by the coach and candidate by the Local Program Coordinator that all requirements of ACCP have been completed by the candidate

· Review and approval of all documentation by the ACSA Program Director submitted for each candidate by the Local Program Coordinator

Ongoing Formative Assessment

Coaching sessions, usually twice each month, August through June, for two years provide coaches with opportunities for assessment of candidate leadership through the following coaching practices:

· Observation

· Listening

· Paraphrasing, and candidate’s responses (affirmation or clarification/extension)

· Clarifying questions

· Mediational questions

· Collaborative identification of leadership knowledge and skills in task analysis of leadership actions to be taken in addressing IDPgoals and Action Plan elements

· Candidate’s openly and sincerely seeking of consultative/instructional coaching, 

· responses to information, research, experience, and options presented by the coach, and 

· ownership of leadership actions taken

Data gathered from these coaching practices is recorded on Collaborative Logs, retained by coach and candidate.

The Collaborative Logs record leadership progress/accomplishments, challenges and responses, options considered and reflected upon, and commitments to action.  Each coaching session’s collaborative logs record:

· data of leadership successes, 

· current issues/challenges and leadership actions considered and those to be taken,

·  IDP/Action Plan progress, 

· leadership knowledge and skills gained and impacts of leadership actions upon instructional practice and student learning/achievement

· next steps to be taken by the candidate to advance leadership practice toward attainment of the IDP goal

· commitments to both coach and candidate actions between coaching sessions

An additional formative assessment instrument used by all ACSA/NTC ACCP coaches and candidates is the IDP/Action Plan itself.  This tool has been designed not just for fall leadership goal setting, but to guide coaching and leadership development and to record attainment of action plan steps taken toward achievement of the goal throughout each year of coaching.

CPSEL STANDARD 1:  FACILITATING A VISION OF LEARNING








DOPS 1.1 – Facilitate  the development of a shared vision for the achievement of all students, founded on data, using the influence of diversity to improve teaching and learning, and calling the entire school community to action








DOPS1.2- Plan and implement activities around the vision








DOPS1.3- Allocate resources to support the vision








CPSEL STANDARD 2: SCHOOL CULTURE AND INSTRUCTIONAL PROGRAM





DOPS 2.1- Develop a school culture of high expectations and ensure equity








DOPS2.2 – Facilitate use of a variety of appropriate content-based learning materials and strategies that recognize students as active learners, value reflection and inquiry, emphasize the quality versus the amount of student application and performance, and utilize appropriate and effective technology.








DOPS 2.3- Guide professional growth of staff and develop skills in collaboration, distributed leadership and shared responsibility








DOPS 2.4- Create and utilize standards-based accountability systems for teaching and learning





CPSEL STANDARD 3: MANAGING THE ORGANIZATION





DOPS 3.1- Ensure a safe school environment








DOPS 3.2- Create an infrastructure to support an effective learning environment








DOPS 3.3 –Develop leadership in evaluating and monitoring the program and staff in utilizing effective systems management, organizational development, problem-solving, and decision making techniques; and align fiscal, human, and material resources to support the learning of all subgroups of students.





DOPS 3.4- Maintain legal integrity








CPSEL STANDARD 4: COLLABORATING WITH FAMILIES AND COMMUNITIES





DOPS 4.1 – Collaborate to incorporate the perspective of families and community members by recognizing and respecting their goals and aspirations, treating all with fairness and respect, and incorporating their expectations into school decision-making and activities.








DOPS4.2- Establish and manage linkages between the site and the larger community context








DOPS 4.3- Engage and coordinate support from agencies outside the school








CPSEL STANDARD 5: MODELING ETHICS and BUILDING LEADERSHIP CAPACITY





DOPS5.1 – Use the influence of office to enhance the educational program and maintain high ethical standards through modeling and by holding high expectations of all members of the school community in ethics, integrity, justice, fairness, and in the protection of rights and confidentiality.








DOPS 5.2- Guide sound courses of action using pertinent, state-of-the-art methods








DOPS 5.3– Reflect on personal leadership practices, recognizing their impact and influence on the performance of others, and engage in professional and personal development.








DOPS 5.4- Sustain professional commitment and effort








CPSEL STANDARD 6: RESPONDING TO POLITICAL, SOCIAL, ECONOMIC, LEGAL & CULTURAL  CONTEXTS





DOPS6.1- Engage with the policy environment to support school success.








DOPS 6.2 – View oneself as both the leader of a team and also as a member of a larger team collecting and reporting on school performance and generating support through two-way communications with key decision-makers in the school community.  








DOPS 6.3- Incorporate input from the public











