Chicago Annenberg Research Project
Model of Essential Supports for Student Learning

The Annenberg study of Chicago Public Schools identified those aspects of school organization, practice, and culture that, when strengthened, help a school promote its students academic learning. The study found five essential supports in organizational capacity and practice and two overarching cultural supports which operate systemically, with change in one needing and promoting change in others.
This tool should be used in conjunction with “Chapter III, Framing our Study of School Development ”in the Report of the Annenberg Research Project:  Developing Chicago’s Schools (2001).  It is not intended to be used as an isolated assessment to identify school strengths and weaknesses. This is certainly not the “magic list” of all good things in educational practice.  It is much more appropriately used in two ways:

· As a complement to Chapter III to promote reflection and dialogue about current school organization, practice, and culture.  There is plenty to talk about here in the definition of terms used, opinions expressed,, and data and observations shared..  Ongoing professional dialogue leads to shared knowledge.
· Along with other resources, it might serve as a positive visioning and planning tool, reinforcing the strengths that exist; helping to identify and clarify long term aspirations for school organization, practice, and culture; and, perhaps, identification of next step possibilities as school staffs look to build upon their strengths
	Essential Support Traits
	1
	2
	3
	Notes:  data/observations that informed your rating

	Organizational Capacities

	School Leadership

	Clear mission and vision for the school
    -everyone knows why they are here and what they    

      are trying to accomplish…what success “looks like”
	
	
	
	

	Leadership is broadly-based and inclusive
	
	
	
	

	Administrators communicate well w/teachers & involve them in school level decision-making
	
	
	
	

	Teacher leaders work with colleagues & administrators to formulate plans for instructional improvement
	
	
	
	

	Principal takes an active role in instruction by recruiting/retaining effective staff; encouraging teacher PD, experimentation; reducing interruptions
	
	
	
	

	School leadership communicates effectively with entire school community
	
	
	
	

	Leadership is strategic and accepts responsibility for program implementation and movement toward vision
	
	
	
	

	Management is efficient & effective
	
	
	
	

	Professional Community

	High quality working relationships between teachers and other instructional staff guided by accepted and consistently observed cultural & collaborative norms
	
	
	
	

	Shared sense of mission/moral purpose and clear common vision of who we want to become
	
	
	
	

	Shared values and beliefs
	
	
	
	

	Common instructional language to describe and define instructional practice
	
	
	
	

	Teachers deeply committed to shared definition of high quality instruction 
	
	
	
	

	Teachers share responsibility and accountability for student success
	
	
	
	

	Teachers consistently engaged in transparent examinations of data & practice and collaborate with a focus on student success
	
	
	
	

	Teachers exchange effective instructional strategies and research and engage in reflective conversations about their own practices and assumptions
	
	
	
	

	Clear disposition toward ongoing learning & innovation
	
	
	
	

	High levels of trust allow for open, respectful, professional expression of differences, alternative solutions & options
	
	
	
	

	Parent & Community Support

	Parents participate in school activities & contribute in significant ways to achieving school goals
	
	
	
	

	Parents support their children’s learning at home & are viewed by the school as a crucial resource
	
	
	
	

	High level of trust between parents & school, characterized by mutual respect & confidence
	
	
	
	

	Teachers actively cultivate ties with parents & community, visiting homes & attending community events
	
	
	
	

	Teachers are knowledgeable about community & cultural issues that concern students & families
	
	
	
	

	Organizational Practices

	Student-Centered Learning Climate

	High expectations, social supports, & press for student academic achievement from teachers, parents & students
	
	
	
	

	Students feel that their teachers know them personally and care about them as individuals
	
	
	
	

	Students count on teachers to notice and provide help if they are struggling personally or academically
	
	
	
	

	Students are surrounded by peers to see learning and school as important
	
	
	
	

	Students feel they are physically and psychologically safe at school
	
	
	
	

	Few disciplinary problems & when occur are handled firmly & fairly
	
	
	
	

	Teachers and students treat each other with respect & trust
	
	
	
	

	Strong learning climate sustained by a school-wide focus and teaching and learning with optimized instructional time
	
	
	
	

	Quality Instruction

	Subject matter is introduced at a steady, challenging, and appropriate pace and coordinated within and across grade levels
	
	
	
	

	Instruction is designed and delivered to promote a high degree of student engagement:  students study topics in depth, communicate their learning, and draw meaningful connections beyond the classroom
	
	
	
	

	High quality instruction is characterized by a balance between didactic teaching (whole-class presentation and individual work practice & assessment of specified knowledge & skills) and interactive teaching (problem-oriented, differentiated, & interactive—promoting analysis, application, production of new knowledge)
	
	
	
	

	High quality instruction is supported by strong instructional materials and resources
	
	
	
	

	Adequate time is allocated for teaching and learning
	
	
	
	

	Overarching Supports

	School Instructional Program Coherence

	A common framework directs all aspects of student learning and governs to working environment for all students, teachers, and administrators
	
	
	
	

	Curriculum, instructional strategies, and common student assessments are coordinated horizontally among grade level or department teachers across the school and carefully articulated vertically in the expectations of increasing subject matter complexity and intellectual challenge as students move from grade to grade.
	
	
	
	

	Diverse, focused, and individually appropriate student interventions & supports are aligned to support success in the common framework
	
	
	
	

	Parent education and opportunities for involvement are aligned to support student success in the common framework
	
	
	
	

	Administrators & teachers hold each other accountable for implementation of the common framework
	
	
	
	

	School focuses professional development on its framework & allocates resources for continuous professional growth
	
	
	
	

	Social/Relational Trust

	Teachers are able to be vulnerable with one another, confident in each other’s caring, reliability, competence, honesty, and openness
	
	
	
	

	Teachers support colleagues who lead development efforts
	
	
	
	

	Teachers feel that their principal is supportive, caring, honest, open, competent and can be relied upon.
	
	
	
	

	Teachers respect their principal as an educator as well as an administrator and advocate
	
	
	
	

	Teachers and parents respect and support one another-- listening to honest concerns and suggestions, relaying important information, working competently together in the best interests of students
	
	
	
	

	Students feel that their teachers care about them, listen to their ideas and problems, keep their promises, and are competent in content knowledge and instructional practice
	
	
	
	


